Although the case method has been used for years to teach medicine, law, and business, it is not as commonly used in education. Yet the use of case studies holds great promise as a pedagogical technique for teaching about the fine art of teaching and becoming a reflective practitioner. It develops skills in group learning, problem analysis, critical thinking, and the application of classroom theory to real life scenarios in a non-threatening environment. 
The following cases are based on contemporary—and often contentious— problems that student teachers might encounter in their daily teaching practice. I have posted three case studies for you to read, reflect, and comment on (post a discussion topic). I would also like you to read and comment on at least two other student's comments. The deadline for reading, reflecting, and commenting on all of these case studies is February 22, 2011. 
Center for Applied Special Technology
Post the following responses.

· 
Case Study #1 - New Student in Class Forum

· A computer teacher in a suburban high school is teaching a "computer fundamentals" class. His class covers advanced topics in Word, Excel, PowerPoint, and Access. He also likes to introduce Inspiration for project planning early in the year. A new student has been added to his class on October 2. The student is coming from a regional vocational technical school with no first term grades. The guidance counselor felt that his class would be a good ‘fit’ given the transcript of courses that came from the student's last school. All of the teacher's current students have used the computer before, learning basic Word and Excel at the Junior High School. However the new student has only used the computer for games and instant messaging and is at a loss to complete any of the activities. One of the activities the teacher has done the past few weeks has been to demonstrate the use of Inspiration which students will use in project planning. The teacher knows that the students, including the new student, are still responsible for taking the mid-term and the final. 

What should this teacher do to help support this new student?
This case study scenario has occurred many times for me as a teacher over the past 8 years. This scenario occurred on a weekly basis when I worked in an alternate suburban high school in Bellingham where I taught computer science between 2006 – 2009. Students who had a variety of problems in the areas of medical, behavioral, and managemental were removed from their districts and admitted to our school often for the remainder of their high school education. During the year students would often be leaving or returning from prison sentences ranging from 3 – 6 months, and sometimes even longer making their return and integration into the classroom very challenging.
The steps this teacher should take to help and support the new student in this case study should include the following:

First the teacher should talk with the student individually and assure the student that the teacher would be available to help the student as often as needed.  

It sounds like that the instructor’s current students have only been with him a month and most of the classroom instruction time spent so far has been spent in instructing the students in the use of Inspiration for project planning. It would be most supportive for the student to use the same curriculum and resources used thus far with the current students, which has focused on teaching the students how to navigate around the computer, how to use the internet safely, and how to use 
Inspiration for planning and implementing their school projects. 
If the teacher has organized their curriculum materials and resources in an easy to use, easy to retrieve, and manageable fashion, the teacher can easily reuse curriculum materials with students requiring to make-up or review work from home or school, no matter at what point a new student has joined the class. A well organized curriculum allows a teacher to help a new student with little extra effort in planning required of the instructor in providing the student with these class materials. This use to be a problem for me before my curriculum and class work became more organized this year using such tools as Quia and Jing.  That is why I plan on building a library of curriculum supporting tutorials with Jing that may be used by students at any time during the year.
The teacher in this study should begin the new student with their class curriculum from the beginning of the school year, and should guide the student through the curriculum as they work independently within the classroom. The teacher should include the new student with the rest of the class when giving a new demonstration or lesson, but let the new student catch up on the classroom work that the other classroom students have already completed when all students within the class are working independently. In this way the student can master the same basic and preliminary instruction allowing the new student to achieve and be successful of the same objectives being mastered by the rest of the class. 

By time the new student has caught up to working on some of the same projects the other students have started the new student will have already experienced a brief introduction to many of the topics covered with the spreadsheet, word-processor, and presentation applications since the new student has participated with the rest of the class when the teacher presented new material to the class. 
The teacher should have the student come for extra help either during the day or after school where the student can receive more personalized attention in getting them up to speed in many of the instructional technology areas of study.  During this time the teacher could provide the student with individual instruction, where needed, so that the new student can complete their newly assigned projects and tasks in a timely manner.
In terms of taking required midterms and/or final exams the teacher should provide the student with different ways in which the student can demonstrate their efficiency with the required state defined learning standards in support of the principals of Universal Design for Learning (UDL).
Thanks for reading my post.
· 
Case Study #2 - Behavior Problem Forum

A middle school math teacher teaches Algebra 1 to eighth graders. She has one student who is very disruptive, changing the whole character of the class. As far as the teacher can tell she is above average in intelligence, but seems to go out of her way to pull the attention of other students. No matter where she seats her, the student always manages to distract those around her. The teacher has tried speaking with her after class about her behavior. She looks around distractedly and appears slightly embarrassed, but her behavior does not change. The teacher has tried keeping her after school, giving her make-up work to do, but she just sits and sulks. The teacher has tried calling her parents, but they are in the middle of a messy divorce and are too preoccupied with their own problems to be helpful. She has tried setting up a penalty/reward system, but it only leads to more penalties. 

What would you suggest this teacher do? 
This scenario is actually one that one of my current colleagues is currently dealing with as a Science teacher to an eighth grade male student.  

In this case study the disruptive student is most likely angry and acting out because of the student’s home life environment which is probably filled with stress, tension, and uncertainty as a result of her parent’s failing marriage. I would recommend that the teacher talk to a school counselor so that supporting school personnel becomes aware of the situation and the current situation can be documented.  I would recommend that the teacher and counselor each speak to the troubled student individually in order to obtain from the student an idea of what the student feels is the problem and input from the student as to how she thinks the current situation can be improved. I would then recommend that the teacher and counselor share notes, come up with a plan, and then meet with the student showing their concern and support for the student while encouraging the student to support the plan the counselor and teacher have recommended and to put the plan into action.
It would be helpful to see from past student records if the student has had classroom and behavioral problems prior to her parents getting a divorce and see if the student has any learning disabilities, or a previous IEP or 504 plan.

I have found in the past that students as well as adults will often act out or will dislike something when they are not good at or feel lost when trying to do something such as a math problem they do not understand.  The teacher should find out what the student’s math level skills are from previous assessments or tests given, and work with the student from there. The student’s behavior may be based on their inability to comprehend what has been and is currently being covered in class.
One of the most important actions a teacher can do in this scenario is to show the student that is misbehaving in class that they, as a teacher, really cares about them. The teacher should try to build a relationship based on respect with the student.  When I worked with a difficult student at the alternate high school in Bellingham I many times had to build a trusting relationship with the student before they would attempt to do their daily work. The Director of the alternate high school first told me during my interview that often it would take weeks if not months to build a relationship with these students, and it would be easier to reach these students if you could give assignments to the student that would intrigue them and catch their attention and interest.  Some of the best administration I worked for often suggested teaching a student or students by doing something fun so that they didn’t know that they were actually doing their school work and learning.  Once again an effective teacher needs to practice the elements of becoming an effective teacher and apply the principals of UDL, and not be afraid of being creative in developing their teaching style. The teacher also needs to remember that building a relationship with difficult or troubled students many times cannot be built over night but will often take a period of time to develop.  Likewise, building an engaging, intriguing, and fun curriculum for the students while addressing the principles of UDL will also take time and experience.
Thanks for reading my post.
· 
Case Study #3 - Blind Student Forum

· An elementary/middle school technology tutor is working in a computer lab in a K - 8 school in a regional suburban school district. She is trying to coordinate her lessons with those of the classroom teacher. One of her students is legally blind. His mother does not want him to receive any extra in-class help so that he ‘fits in’ with his peers. However, she needs to prepare her lessons so that all print material is accessible to the student and all presentation activities have a strong audio and/or tactile component. She is also not sure how to design her assessments so that she is able to determine this student’s level of understanding.

What would you suggest this teacher do to support this student?
The first thing I would suggest to this teacher would be to talk to the student’s special education teacher or case worker, as well as the Director of Technology in the school district, or even other school districts, to see what assistive technology tools may be readily available for use by the student. Discussion with school counselors, technology specialists, and special education teachers would be helpful so that a plan for the student could be implemented.
I would recommend that other Assistive technology resources be researched online by the teacher and support personnel for ideas or case studies where people have dealt with the same type of scenarios. All legally blind persons are not the same. I have known many legally blind persons from those I have coached in sports, served as their leader in Boy Scouts, and friends, relatives, and neighbors who have been legally blind. Every blind person has a different level of sight and light detection ranging from seeing total darkness to being able to see shadows and outlines of objects. Therefore the needs of one legally blind student may not be the same as the needs of another. The age of the student also influences the specific needs of the blind student. I would provide the teacher with links to some online resources that I had researched and found that the teacher might find useful in support of the student such as:

National Federation of the Blind
http://www.nfb.org/nfb/IBTC1.asp 

Assist Tech Special Needs
www.assistech.com 

Learning Point Associates
http://www.ncrel.org 
http://www.ncrel.org/sdrs/areas/issues/methods/technlgy/te7assist.htm 

ConnectEd of Walden University 
http://connected.waldenu.edu 
http://connected.waldenu.edu/special-education/vision-and-hearing-impared/item/921-assistive-technology-children-who-are-blind 

Web Accessibility In Mind Organization
http://webaim.org/articles/visual/blind 

and American Foundation For the Blind
http://www.afb.org/Section.asp?SectionID=4 

http://www.afb.org/section.asp?SectionID=4&TopicID=31
This would give the teacher a place to start in learning more about handling this type of situation, and encourage the teacher to do more research on their own.

Although case methods may not be used often in teaching education I couldn’t help but notice that there are a number of useful resources online for learning teaching techniques through the analysis of ‘student case studies’. One site that I have accessed before during my research in UDL and have found to be quite useful is the Center for Applied Special Technology (CAST) found at:
http://www.cast.org/ 

Several interesting and educational case studies may be found at the following link:

http://www.cast.org/teachingeverystudent/casestories/cs1/
I would also encourage the teacher to look into the use of free audio tools such as Readplease and WordTalk which could be installed on the lab computers in support of the blind students and other students as well. I have installed ReadPlease and WordTalk on all of my classroom computers to support my students which have difficulty with reading and comprehension, or those students who do not have the ability to understand instructions given verbally a limited number of times. 

Tools such as speakers, headsets, microphones, speech recognition software, and books in Braille would also be helpful in supporting a student with this type of disability. 
I would recommend to the teacher that they find ways where the blind student could be assessed either through student demonstration of skills, Oral presentation, or any other way the student felt confident and comfortable.
Thanks for reading my post. 

NOTE: Still need to respond to two student posts.

Respond to posts:

Case study 1: Craig posting
I see there being a couple of opportunities the teacher could take in this matter. 

1. The teacher should have a conversation with the student about the situation he/she is in. The teacher should offer up their services to help the student either during class when students are working on a different task or outside of class. This could be arranged either during the students' study hall period (free block), if schedules match up with the student and teacher, or before or after school. The student would really appreciate the teacher taking the time to show them how to use the program. This would build a great working relationship between the teacher and the student which would help ease the student into their new routine and school. (Another twist would be to set up the student with another student in class that appears to be doing a great job in class that would not mind helping out. Students love to showcase to others that they know things and love to help other out.)

2. If there is no time available, the teacher needs to adjust or make modifications to exam. It is certainly not fair to assess a student on something that they were not prepared to be successful in the class. For instance, maybe the teacher could have the student hand write their plan rather than using the program Inspiration to gather his/her thoughts. This way the student can still do all the necessary components of the exam. (There have been situations where I have excused students of doing particular parts to an assessment when deemed appropriate).

3. Sometimes it might be necessary for students to have an extension to complete necessary assessments/assignments. In past experiences I have had some students with situations that were out of their control but due to missing classes/work, they were given two weeks after the close of quarter grades to complete their work. This is only fair and the right thing to do.

Over the past eight years, I have experienced each of these scenarios. No matter what situation a teacher might use, it is important for a teacher to know that you never know what students are going through. A lot of these students are going through difficult times and they do not want to show it. It is very important to be a role model, hold standards, but yet still be very understanding. Regardless of this however, it is also important for a teacher to be fair. 

This just goes to show, yet again, that teaching is not an easy, straight-forward profession. We as teachers make difficult decisions as well as deal with difficult decisions every day.

What are your thoughts?

Jim Response: Craig I like your idea presented in number 1) of your posting.  It has been my experience that there are always a few students who excel at their work and I have found it beneficial for myself and my other students to have these individuals help out when possible. 
I agree with your comments in 2) if there is not enough time to catch the student up with the rest of the class but it sounds to me in the case study that the instruction in that class was probably in its beginning couple of weeks since mid-terms and finals have not been taken at the present time. In this case I would strive to give the new student the same background that the other students received expecting the student to work hard in order to build the same basic skills as the other students allowing the new student to be assessed in the same way as their classmates. 

I also agree with your suggestions posted in number 3) and the remainder of your post for this case study. 

Good job.

Case study 1: Amanda Posting

In order to support this student the teacher could use the new skills of inspiration to support the student on the older skills the student has missed. For example the teacher could assign a project that involves having the student explore Word and Excel on his own. This assignment could then be followed up with an Inspiration project that has the student record what he learned and feels that he can do independently using Word and Excel after he explored. This project will allow the teacher to see if the student is mastering the new skill of inspiration, but also what the student does not know about Excel and Word.Once the teacher now has a better understanding of the student's needs he can supplement the activities given to the student. The teacher can do this by adding quick tutorials of Excel and Word to the student once an activity is being introduced, therefore giving the student the skills he will need for that activity and as the activities get more difficult the student will be gaining skills during each activity. This will allow the student to not be overwhelmed by an entire assignment that involves all new skills. The teacher can scale the assignments to reach one new skill or two at a time. In conclusion, I believe it is important to have the student explore on his own, this will help the teacher get a better understanding of the students true prerequisite knowledge and what the teacher now has to supplement in throughout the year in a chunking method.
Case study 2: Craig posting

Another thing that I want to add is that I think it is always important that the teacher makes sure that they have a good conversation with the student. I truly believe it all begins with the tone. If the tone is too strong, it may turn the student off right away, which would cause the situation to escalate even more than it needs to be. It is important to have a real conversation with the student, meaning you try to learn what is going on with the student. You just never know what students are going through. If the student feels as though you really do care about them, they will open up a bit. I always let my students know that I am willing to help them out but they have to meet me half way. If they are not willing to put in effort or try on their part (regardless of what it is) then it will be a very frustrating and difficult for them. Usually, they understand what needs to be done about changing their behavior, they just need to have someone let them know about it. 

Case study 2: Amanda Posting

I would suggest the teacher try a few strategies. One of these strategies would be to try and challenge the student. The teacher could do this by setting a task for that student before class that the teacher wants her to finish by the end of class. This could also involve using the student more in classroom instruction, for example taking notes for the class on the board or being in charge of writing down the collected data or even being in charge of handing certain things out. Giving this student tasks could allow the student the attention she is seeking in a positive way so that once she has received the attention she may be willing to sit and work for the remainder time without disrupting. The teacher could also give the student a challenging supplemental problem and say something to the lines of try this problem, I think it is very challenging, but I think you can do it. This challenge may occupy the students interest, which leads to another strategy. The teacher may want to use the students interest to make problems that interest her and she may be more excited to try them and less bored and looking for attention form her classmates. I believe this student is seeking attention in any way possible. It is easier to get negative attention, therefore I would also suggest the teacher only praise the student when she is doing something correct and trying to ignore the bad behavior. This may include praising other students around her rather than reprimanding her. The student may see the attention the others are getting and not her and she may possibly start looking for the positive attention. These are a few strategies the teacher could try in order to engage the student in the learning and giving the student the attention she is not currently getting from home.

Jim response: Good post Amanda, many good suggestions.  Thanks.
Case Study 3: Craig posting

One thing that the teacher should do is make sure that she records all of her lessons/instructions so that the student can play back anything that was discussed when he gets home or is working in a skills resource room. One way to make this so that the student is not singled out is to upload recordings to the website for all students to access.

I had a student who was almost completely legally blind last year. Students were very supportive of him and were understanding. When it came to writing on the whiteboard, students knew that they had to write in black expo marker only so that he could 'see' what was being discussed a bit better. When it came to passing out handouts, he needed the font blown up to 140%. This meant that all of the papers had to be printed on legal size paper. I quickly learned from him how he deals with the paper, as every time I gave it too him, he would fold it in half, which created a regular size 8.5 by 11 paper. I thought that this was cleaver. By doing this, he was like every other student in class. When a person would come to class, they would not have noticed that this student was 'different' from anyone else. 

In regards to assessing, I think that the teacher needs to think of different ways of assessing. For instance, the student should be given an opportunity to verbally express the answers.

Jim response: Hi Craig,  I like your idea about the teacher recording all of her lessons/instructions.  Once again Quia and Jing or a Wiki would be the beginning of a way in which this need could be satisfied. 

It sounds to me that the student you had last year was not legally blind, as the student in the case study, but rather had very poor sight. It sounds like you handled the situation really well but think you would find even larger challenges with a student who was declared legally blind.  I have worked with legally blind young people in both boy scouts and in coaching a little league softball team, and have had a number of friends and neighbors who were declared legally  blind yet some of these people saw nothing but blackness while others could often detect shadows of gray and outlines of peoples profiles but often could not detect who or what they may be looking at.  Some of these individuals could read with strong and sophisticated magnifying devices while others could not read at all so utilized the availability of such tools as audio books. Each blind individual is different and I believe each individual case would require different accommodations in order to meet their educational needs.
Case Study 3: Amanda posting

I believe what the teacher can do to support this student will also benefit the other students in the class. The teacher can make projects and assessments so that students are allowed to use multiple representations to show their understanding. For example students could write, record, video tape their work. This would allow the blind student to record her assessments so that the teacher knows the level of understanding. This strategy will benefit all students by allowing them to demonstrate understanding in a way that fits their learning style, while also not singling the blind student out by giving her a different assignment, which is a concern for the parents.

Jim response:
Hi Amanda,

I definitely agree with your thoughts on applying the principles of UDL to meet all students’ needs.  

